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Abstract 
This research paper aims to explore and demystify the school climate in residential and non-residential 

schools within the Tripura district. School climate plays a crucial role in shaping students' academic, 

social, and emotional development. Through a mixed-methods approach, combining qualitative and 

quantitative data collection methods, this study investigates the similarities and differences in the 

school climate between residential and non-residential schools. The paper also discusses the 

implications of these findings for educational policymakers, school administrators, teachers, parents, 

and students. The results of the study reveal that there seems significant difference between residential 

and non-residential schools with regard their school climate. More congenial school climate has been 

observed among residential schools as compared to their counterparts.  
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Introductions 
The educational landscape is a complex ecosystem that shapes the growth and development 

of young minds. Within this realm, the concept of "school climate" has emerged as a crucial 

factor influencing students' academic achievements, social interactions, and emotional well-

being. The environment in which learning takes place, encompassing both physical and 

psychosocial dimensions, plays a pivotal role in moulding students into well-rounded 

individuals capable of contributing positively to society. As the educational paradigm 

evolves, it becomes imperative to comprehensively understand and dissect the dynamics of 

school climate in different educational settings. Tripura, a district situated in the southern 

state of Tamil Nadu, India, boasts a diverse array of educational institutions ranging from 

traditional non-residential schools to modern residential campuses. This paper embarks on a 

journey to demystify the school climate prevalent in both residential and non-residential 

schools of Tripura. By delving into the intricacies of the school environment, we seek to 

uncover the nuanced factors that shape students' experiences, perceptions, and outcomes 

within these distinct educational setups. The significance of school climate cannot be 

overstated. It extends beyond the confines of classroom walls and syllabi, encompassing the 

ethos, relationships, values, and practices that collectively define the educational atmosphere. 

A positive school climate fosters a sense of belonging, encourages open communication, and 

supports students' holistic development. On the contrary, a negative or indifferent school 

climate can hinder learning, exacerbate social disparities, and impair students' emotional 

well-being. This study aims to contribute to the existing body of knowledge by investigating 

how school climate differs between residential and non-residential schools in Tripura. By 

examining the unique characteristics of each environment, we can uncover the challenges, 

opportunities, and dynamics that shape students' experiences. This research is not only of 

academic interest but also holds practical implications for educators, administrators, 

policymakers, parents, and students themselves. Understanding the intricacies of school 

climate can pave the way for informed decision-making, effective interventions, and the 

cultivation of enriching educational environments that empower students to thrive 

academically, socially, and emotionally. Through a mixed-methods approach that integrates 

quantitative surveys with qualitative insights, this research seeks to illuminate the factors 

contributing to the distinct school climates in residential and non-residential schools of 

Tripura.  
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By unpacking these factors, we aim to provide a 
comprehensive understanding of the educational landscape 
in the district and offer recommendations that can lead to 
the enhancement of the learning experience for students in 
both settings. As we embark on this journey of exploration, 
we anticipate that the findings of this research will shed 
light on the intricate tapestry of school climate and its 
multifaceted influence on students' educational journey. 
Keeping in view. The researcher explored the below 
mentioned research problem.  
 
Statement of the Problem: The statement of the research 
problem is reported as under:  
 
Demystifying the School Climate of Residential and 
Non-Residential Schools of Tripura  
Objectives of the study: The purpose of this study are as 
under:  
To explore the school climate of the residential and non-
residential schools  
 
Hypothesis: Based on richness background of the 
knowledge the investigator speculated the research problem 
as under:  
There will be no significant difference between residential 
and non-residential schools with regard to their school 
climate.  

Delimitation: The study has been delimited as under:  

 The present research study has been confined to 400 

residential and non-residential schools only.  

 The present research study has been delimited to 

Gomati district of Tripura. 

 

Methodology and Procedure: The methodology and 

procedure involved in this research study is given as under: 

 Design: Descriptive cum survey method has been used 

by the researcher to carry this research process.  

 Data collection: The researcher has selected the 400 

schools only.  

 Research tool: The researcher employed the big five 

personality inventory scale developed by Sharma & 

Jain (12015).  

 

Statistical treatment: The collected data was put to 

suitable statistical treatment by using descriptive as well as 

comparative study.  

 

Analysis and Interpretation of The Data: The data has 

been analysed with the help of descriptive and comparative 

analysis. The detailed analysis and interpretation are 

reported as under:  

 
Table 1: Showing the prevalence of school climate of residential and non-residential schools. 

 

Ratings 
Residential School Non-residential schools 

Frequency Percentage Frequency Percentage 

Congenial School Climate 130.00 65.00 128.00 64.00 

Moderate School Climate 50.00 25.00 42.00 22.00 

Poor School Climate 20.00 10.00 30.00 15.00 

Total 200 100 200 100 

 

 
 

Fig 1: Showing the graphical representation on the prevalence of school climate of residential and non-residential schools.

 

The table presents the prevalence of school climate in 

residential and non-residential schools. It compares the 

frequencies and percentages of congenial, moderate, and 

poor school climates in these two types of schools. In 

residential schools, there were 130 instances, accounting for 

65.00% of the total. In non-residential schools, there were 

128 instances, making up 64.00% of the total. In residential 

schools, there were 50 instances, representing 25.00% of the 

total. In non-residential schools, there were 42 instances, 

accounting for 22.00% of the total.  

In residential schools, there were 20 instances, making up 

10.00% of the total. In non-residential schools, there were 

30 instances, which accounts for 15.00% of the total. 

Overall, the table provides an overview of the distribution of 

school climate ratings in Residential and non-residential 

schools. It shows that congenial school climate was the most 

prevalent in both Types of schools, followed by moderate 

and poor school climates. The percentages indicate the 

proportion of each school climate rating within their 

respective settings.  
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Table 2: Showing the mean significant difference between of the residential and non-residential schools om the basis of their school climate. 

(N=400). 
 

School Climate 

X N Mean SD SEM ‘t’ test 

RS 200 116.0400 23.75944 1.68005 3.399* 

NRS 200 109.8450 27.74328 1.96175 3.399* 

 

 
 

Fig 2: Showing the graphical representation on the mean significant difference between of the residential and non-residential schools on the 

basis of their school climate. (N=400). 

 

The table provides the mean significant difference between 

residential schools (RS) and non-residential schools (NRS) 

based on various aspects of school climate. The data is 

derived from a sample of 400 schools (N=400). In the 

aspect of the Composite Score, which combines all the 

Aspects of school climate, residential schools have a mean 

score of 116.0400, while non-residential schools have a 

mean score of 109.8450. The ’t’ test value is 2.399*, 

indicating a significant difference between the two types of 

schools. This suggests that, overall, residential schools have 

a higher composite score for school climate compared to 

non-residential schools. 

 

Conclusion 

The results of the study reveal that there seems significant 

difference between residential and non-residential schools 

with regard their school climate. More congenial school 

climate has been observed among residential schools as 

compared to their counterparts.  
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