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Abstract 
The COVID-19 epidemic has shaped more than half of our lives, canceling plans, enhancing 
livelihoods and causing feelings of grief, stress and anxiety. The study critically examines how students 
in Mainland China and Hong Kong envision foreign studies planning against the COVID-19 crisis. 
Among 2739 respondents, 84% showed no interest in studying abroad after the epidemic. For those 
respondents who will continue further degrees abroad, Asian regions and countries, notably Hong 
Kong, Japan and Taiwan, are listed in the top five, in addition to the US and the UK. While the 
epidemic has significantly reduced international student mobility, it is also changing the mobility flow 
of international students, and East Asian countries and regions are facing greater opportunities in the 
increasingly competitive higher education sector for international students. This article also suggests 
that the current global health crisis will intensify social and economic disparities in various higher 
education systems, when some countries fail to maintain international learning scales due to various 
economic recovery paces in the COVID-19 era. 
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Introduction 
In March 2020, outbreaks of coronavirus disease 2019 (COVID-19) reached all countries of 
the western world. It affected higher education development in various aspects, including the 
shift of face-to-face teaching to online teaching and learning, the cancellation of physical 
events and activities and the formation of a ‘new normality’ in higher education. While 
COVID-19 has presented many challenges to higher education in teaching, teaching, 
research collaboration and institutional governance, also brings a great opportunity for 
different stakeholders to re-think and even design higher education with an effective risk-
management plan to make the sector more permanent and flexible in future. 
The impact of the COVID-19 epidemic is notable in international higher education, 
particularly student mobility (Altbach & de Wit, 2020; Mok, 2020a) [6, 22]. Due to travel 
restrictions and campus closures, many students changed or canceled their plans to study 
abroad. Therefore, higher education institutions (HEIs) of major destination countries such 
as the US, UK and Australia have anticipated a substantial reduction in international students 
coming for the coming semester. For example, from a survey conducted by the Institute of 
International Education, approximately 90% of US colleges and universities have projected a 
decrease in international student enrollment, and 30% of the HEI indicated a substantial 
decrease in the academic year 2020-2021 (Martel 2020) [19]. A recent study published in 
April 2020 by the British Council shows that 39% of Chinese students, as the largest source 
of international students in the UK, are unsure of canceling their study plans (Dernin, 2020) 
[23]. Similarly, the Australian HEI will lose about 150,000 Chinese in the coming school year. 
Before the current global health crisis, growing debates have surfaced critically review the 
future of internationalization of education, especially when people begin to question the 
value and benefits that international education brings. COVID-19 epidemic again raises 
future issues internationally education. Will COVID-19 adversely affect international 
education and student mobility? Different groups of stakeholders of global higher education 
realize epidemic brought on by international higher education and, in particular, international 
student mobility. 
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For health and safety concerns of canceling international 

students their plans for study abroad during the epidemic, 

which are harmful policies implementation by some popular 

destination countries becomes a hindrance international 

Student Mobility. 

For example, the US federal government implemented 

Policy of not issuing student visas to international students 

if they take all online courses in the coming fall semester. 

Even though the adverse effects of the COVID-19 epidemic 

on the international level have been well recognized in 

education and student mobility, some scholars are still on 

hold an optimistic view that international student mobility 

will remain strong after the epidemic, SARS conditions in 

2003 and economic crisis in 2008. Furthermore, previous 

attempts to globalize and internationalize higher education 

in each county has given a solid foundation for student 

mobility, including compatible education system, integrated 

credit transfer system, and provocative policies for student 

exchange. 

The modern world in which all individuals are able to travel 

and communicate rapidly is rarely compelled to present 

social isolation and restrictions that are associated with 

feelings of despair and excitement. This unprecedented 

situation relating to the outbreak of COVID-19 is clearly 

demonstrating that individuals are largely and emotionally 

unaffected by the harmful effects of biological disasters, 

showing directly how everyone can be vulnerable and 

helpless. 

Social disturbances and significant lockdown restrictions 

were first moved to China and later to most European 

countries where Italy and Spain experienced a tragic 

development of a number of positive cases. Although 

government regulations are necessary to maintain social 

balance and guarantee the safety of all individuals, COVID-

19 is a direct strategy for managing psychosocial issues 

related to the crisis and its consequences in the community 

are currently lacking. 

Children, away from their school, friends, and colleagues, 

staying at home can have many questions about the outbreak 

and they look toward their parents or caregivers to get the 

answer. Not all children and parents respond to stress in the 

same way. Kids can experience anxiety, distress, social 

isolation, and an abusive environment that can have short‐ 

or long‐term effects on their mental health. 

 

Factors influencing students to study abroad 

Development of globalization and internationalization of 

higher education, the demand for students for higher 

education has expanded dramatically, and a large intended 

to study abroad in proportion of students who cross the 

border education is booming on an unprecedented scale. 

Much of the literature for analyzing the process is 

influenced by the "push-pull" theory. Typically, push factors 

are related to some negative aspects of home countries that 

force students to leave abroad and study. Pull factors are 

associated with positive aspects of the destination that 

attract students to study in other countries. Both push and 

pull factors attract students and motivate them to study 

abroad, which gives assessors the reason for the outflow and 

is also relevant to the first phase of the three-stage model, 

whether they study abroad. 

A person's motivation to study abroad has become complex 

and varied as students have more opportunities to choose 

their preferred destinations. To better understand the factors 

influencing the study the process of decision-making abroad 

and human capital theory has been applied as an alternative 

approach to clarify the demands of study abroad. There are 

three dimensions within human-capital theory Scholarly, 

Social and Cultural. 

Mainland China and Hong Kong have diverse places for 

students to study abroad, mainly in English-speaking 

countries. University reputation and university rankings are 

the most important factors affecting Chinese the choice of 

students for the final destination is the US and the UK are 

two major destinations due to the strong reputation of the 

universities in these two countries. Based on the study 

conducted by Austin and Shane (2016) [8], students choose 

America as a destination because the employer believed to 

have a tendency to recruit employees returning from the US 

more opportunities to increase creativity and develop critical 

thinking because the lack of innovation in the educational 

system in China is criticized. 

According to study on Mainland China and Hong Kong 

University Students' attitudes towards study abroad have 

approved the negative impact of COVID-19 pandemic on 

international higher education and student Mobility. Barriers 

to students pursuing their further degrees abroad include 

travel restrictions, visa restrictions and campus lockdowns 

in destination countries also concern students' health and 

safety as their families. Some practical reasons like delays 

in English tests also prevent students from completing 

applications in time. 

About the reasons for the popularity of countries and 

regions in East Asia Students from Mainland China and 

Hong Kong study abroad, acting as proximity an essential 

cause during COVID-19 and even in the post-COVID era. 

Most Students in Mainland China and Hong Kong are 

funded by families to study abroad, their parents hope they 

can have him for safety consideration. Travel restrictions 

and key controls for Western countries' pushout factors 

Destination countries like the US and UK make it 

impossible for Mainland China this year for students to 

physically enter their programs. Worsening epidemic 

situation in America and the new social movement have 

made it more difficult for Mainland China and Hong Kong 

students to decide. 

When assessing "winners" and "losers" in attracting 

international students, when some countries did not ignore 

the negative social and economic consequences that would 

become winners because they would still have the financial 

capacity to support youth to study abroad. Analyzing the 

internationalization of higher education, especially 

international student mobility, we must accept that social 

and economic inequalities will be intensified in different 

parts of the world. For those countries that can manage their 

economic development there may be rebirth after COVID-

19 and continue to support international learning. In 

addition, for those traditional strong countries in terms of 

higher education, such as US and the UK, even though they, 

especially the US, are greatly affected by the epidemic, they 

will still retain their charm due to their reputation for higher 

education. Considering human capital investment of the 

region, as well as future students and their parents. 

The effects of the epidemic on international higher 

education are revealed various aspects. Due to student 

mobility, lack of international students the epidemic will 

have a significant impact for foreign higher educational 
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institutions, Especially for those who financially depend on 

the tuition of international students. 

It is not difficult to imagine some higher education systems 

or institutions, especially when they are faced with the cruel 

reality of closing them, relying too heavily on fees 

generated from international student bodies. The world, 

even in the post-COVID-19 period, will certainly be 

"divided" with the intensity of social and economic 

inequalities on a global scale because of the different places 

of economic, recovery. This will increase heated debate on 

the value of internationalization of education, especially 

when people "for whom international education is 

suspected" interest "before the current global health crisis. 

 

Conclusion 

The COVID-19 epidemic has negatively affected the 

internationalization of higher education, the trend of 

regionalization following and after the COVID-19 epidemic 

may become a new trend in international higher education. 

The findings of this survey and the practice of Hong Kong 

universities in attracting doctoral students may predate this 

trend. This trend will be possible in other regions such as 

Asia and Europe, where further regionalization of higher 

education may be enhanced due to the epidemic. Current 

research is set against the context outlined above to examine 

how students in Hong Kong and Mainland China respond to 

the global health crisis, resulting from COVID-19 when 

overseas learning was planned. Research team adopted 

survey tool and successfully collected 2,739 responses 

university students in Mainland China and Hong Kong 

Special Administrative Study on their expectations abroad 

after the region (Hong Kong) epidemic. In comparison with 

Traditional pull-push factor for international student 

mobility, COVID-19 Pandemic re-orders when students are 

considering studying abroad. Health and safety have 

become primary concerns for Mainland China, and under 

the Hong Kong student epidemic, in countries adjacent to 

East Asia and regions such as Hong Kong, Japan and 

Taiwan. Their first thought due to expected better 

management of the pandemic and the pandemic crisis 

besides proximity to mainland China and Hong Kong.  
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